










































 



Story	  Boxes	  

•  A	  story	  box	  is	  simply	  a	  collec1on	  of	  items	  in	  a	  
box	  or	  bag	  that	  corresponds	  to	  the	  items	  
men1oned	  in	  a	  story.	  	  It	  is	  a	  way	  for	  young	  

children	  with	  visual	  impairments	  to	  
experience	  a	  story.	  

Ideas	  for	  story	  boxes	  
•  Blueberries	  for	  Sal	  by	  R.	  McKloskey.	  

Contents:	  Large	  pail,	  small	  pail,	  berries	  to	  cover	  large	  pail	  boDom,	  
(4)	  berries	  to	  clunk	  in	  small	  pail.	  

•  Jennifer's	  Messes	  by	  SuzeDe	  Wright.	  
Contents:	  Cheerios,	  barreDes,	  (2)	  coins,	  comb,	  pencil,	  keys,	  doll	  
purse,	  pretzel.	  

•  Goodnight	  Moon	  by	  Margaret	  Wise	  Brown.	  Available	  in	  print/
braille	  from	  Seedlings.	  
Content:	  balloon	  (mylar),	  picture	  frame,	  three	  plush	  bears,	  doll	  
house,	  furry	  mouse,	  bowl,	  plush	  kiDens,	  miDens,	  toy	  phone,	  clock,	  
socks,	  comb,	  brush,	  star	  shape.	  

•  Listen	  to	  the	  Rain	  by	  Bill	  Mar1n,	  Jr.	  
Contents:	  Tape	  of	  rain	  sounds,	  raincoat,	  boots.	  

•  Roly	  Poly	  Man	  by	  SuzeDe	  Wright.	  
Contents:	  Play	  Doh.	  

•  Strega	  Nona	  by	  Tomie	  de	  Paola.	  
Contents:	  Pasta,	  pot	  with	  lid,	  bowl,	  fork.	  

•  If	  You	  Give	  a	  Mouse	  a	  Cookie	  By	  Laura	  Joffe	  Numeroff.	  
Contents:	  Cookie,	  cup,	  mil	  container,	  straw,	  mirror,	  scissors,	  dust	  
broom,	  sponge,	  blanket,	  pillow,	  crayons,	  tape,	  paper.	  

•  SupperCme	  for	  Frieda	  Fuzzypaws	  by	  Cyndy	  Skekeus.	  
Contents:	  Cookies,	  plate,	  cup,	  pasta,	  paper,	  crayon,	  paper	  cookie.	  

•  The	  Foot	  Book	  by	  Dr.	  Seuss.	  Available	  in	  print/braille	  from	  
Seedlings.	  
Contents:	  Slippers,	  towels,	  coDon	  balls,	  toy	  clown,	  big	  shoes,	  small	  
shoes.	  

•  The	  Jacket	  I	  Wear	  in	  the	  Snow	  by	  Shirley	  Neilzel.	  
Contents:	  Red	  wool	  hat	  and	  scarf,	  zippered	  jacket,	  sweater,	  boots,	  
long	  underwear,	  socks,	  jeans.	  

•  The	  LiKle	  Engine	  That	  Could	  by	  WaDy	  Piper.	  Available	  in	  print/
braille	  from	  Seedlings.	  
Contents:	  Dolls,	  balls,	  toy	  engine,	  sailboats,	  toy	  animals,	  clown.	  

•  The	  Longest	  Noodle	  by	  SuzeDe	  Wright.	  
Contents:	  Noodle,	  fork,	  shoelace,	  jump	  rope,	  ribbon,	  yarn.	  

•  The	  Sweet	  Smell	  of	  Christmas	  by	  Patricia	  Scarry.	  
Contents:	  Cinnamon,	  pinecone,	  candy	  cane,	  spirit	  of	  peppermint,	  
ginger,	  cocoa	  



Important	  things	  to	  remember	  about	  
story	  boxes…	  

•  Give	  your	  child	  lots	  of	  1me.	  
–  It	  takes	  more	  1me	  to	  figure	  out	  what	  an	  object	  or	  shape	  is	  through	  tactual	  explora1on	  than	  

through	  vision.	  	  A	  tactual	  learner	  needs	  to	  examine	  parts	  of	  an	  item	  separately	  than	  put	  the	  
informa1on	  they	  have	  gathered	  together	  to	  gain	  full	  understanding	  of	  the	  item.	  

•  Think	  beyond	  words	  on	  a	  page.	  
–  Words	  are	  just	  symbols	  represen1ng	  ideas	  and	  concepts.	  	  Without	  meaning	  words	  are	  a	  

series	  of	  disconnected	  sounds	  and	  leDers.	  	  Hands-‐on	  experiences	  help	  to	  provide	  
meaning	  to	  words.	  

•  Just	  do	  a	  liDle	  at	  a	  1me.	  
–  You	  need	  not	  present	  all	  the	  items	  in	  a	  box	  with	  each	  reading.	  	  Determine	  

your	  child’s	  interest	  and	  aDen1on	  so	  as	  not	  to	  overwhelm	  her	  with	  stuff.	  

•  Share	  the	  story	  with	  others.	  
–  Get	  everyone	  in	  the	  family	  involved,	  including	  siblings.	  	  Share	  your	  story	  boxes	  

with	  young	  sighted	  children.	  	  They	  are	  very	  popular.	  

3	  Steps	  to	  Making	  a	  Story	  Box	  

•  1.	  	  Choosing	  a	  Story	  
•  When	  selec1ng	  a	  story	  for	  your	  child,	  choose	  one	  that	  is	  simple	  and	  talks	  

about	  familiar	  objects	  and	  concepts.	  	  Story	  Boxes	  range	  from	  very	  clear	  hands-‐
on	  topics	  to	  the	  more	  complex	  and	  abstract.	  

•  Ini1ally	  a	  box	  might	  contain	  items	  that	  your	  child	  uses	  during	  daily	  rou1nes.	  	  
You	  can	  make	  up	  a	  story	  about	  the	  rou1ne	  or	  family	  ac1vity.	  	  Your	  child	  may	  
be	  the	  main	  character	  of	  your	  story.	  	  It	  can	  be	  about	  a	  trip	  to	  visit	  grandma,	  
bath	  1me	  or	  meal1me,	  a	  play1me	  with	  dad.	  	  In	  this	  case	  no	  book	  is	  really	  
needed.	  

•  Choose	  books	  that	  have	  characters	  and	  items	  that	  are	  readily	  available.	  	  
Remember	  the	  complexity	  of	  the	  story	  and	  the	  number	  of	  items	  presented	  
should	  be	  suited	  to	  your	  child.	  	  O]en	  simpler	  is	  beDer.	  

•  Also	  choose	  a	  story	  to	  match	  your	  child’s	  aDen1on	  span.	  	  Short	  and	  sweet	  
works	  well	  for	  young	  children.	  	  Choose	  a	  book	  that	  does	  not	  rely	  on	  visual	  
experiences	  or	  pictures	  to	  provide	  meaning	  to	  the	  story.	  	  Choose	  books	  that	  
are	  predictable	  and	  that	  have	  rhyme	  and	  rhythm.	  

	  
	  

•  2.	  	  Construc1ng	  the	  Story	  Box	  
•  Begin	  with	  appropriate	  book	  then	  select	  corresponding	  items.	  	  You	  
may	  choose	  to	  go	  on	  a	  shopping	  spree	  but	  o]en	  collec1ng	  familiar	  
objects	  from	  your	  house	  will	  do	  just	  fine.	  

•  Place	  the	  book	  and	  items	  in	  a	  storage	  container.	  	  
»  	  Zip-‐Lock	  Bags	  
»  Shoe	  Box	  
»  Plas1c	  container	  

•  Label	  the	  exterior	  of	  the	  container	  so	  that	  your	  child	  will	  iden1fy	  
which	  story	  they	  are	  ge_ng.	  	  	  



•  3.	  	  Reading	  the	  Story	  
–  Handle	  the	  objects	  in	  the	  box	  one	  at	  a	  1me	  giving	  your	  child	  lots	  of	  1me	  to	  explore.	  	  Comment	  on	  

the	  item’s	  size,	  shape,	  texture	  and	  then	  name	  the	  item.	  
–  Children	  with	  blindness/VI	  benefit	  from	  an	  adults	  modeling	  the	  func1on	  of	  the	  item,	  so	  if	  it’s	  a	  

spoon,	  pretend	  to	  eat.	  	  If	  it’s	  a	  miDen,	  try	  it	  on.	  	  Allow	  the	  child	  to	  explore	  freely.	  	  Compare	  items,	  
–  A]er	  tactually	  exploring	  the	  items	  place	  them	  aside.	  	  Read	  the	  story	  and	  once	  again	  present	  the	  

items	  as	  they	  are	  men1oned	  in	  the	  story.	  	  Avoid	  cluDer.	  	  Too	  many	  items	  at	  once	  can	  be	  very	  
confusing.	  

–  When	  reading	  HAVE	  FUN!	  	  Use	  sound	  effects	  and	  drama1c	  intona1on	  to	  peak	  your	  child’s	  interest.	  
–  When	  you	  are	  finished	  with	  the	  story	  box	  put	  clear	  closure	  on	  the	  ac1vity	  by	  having	  your	  child	  help	  

place	  the	  objects	  back	  in	  the	  box,	  thus	  providing	  another	  opportunity	  to	  handle	  the	  objects.	  

Making	  an	  Experience	  Book	  

•  In	  tac1le	  experience	  books,	  ar1facts	  from	  an	  
event	  experienced	  by	  the	  child	  are	  actually	  
incorporated	  onto	  the	  pages	  of	  a	  simple,	  
sturdy	  book.	  
	   	   	   	   	   	   	  	  	  	  	  Sandra	  Lewis	  

SelecCng	  a	  topic	  

•  Selec1ng	  a	  topic	  for	  a	  tac1le	  experience	  book	  
is	  as	  easy	  as	  examining	  the	  objects	  that	  are	  
part	  of	  the	  environment	  in	  which	  a	  child	  with	  
visual	  impairments	  spend	  1me.	  	  Events	  can	  be	  
planned	  specifically	  to	  collect	  items	  for	  a	  
book,	  or	  items	  can	  be	  collected	  as	  part	  of	  a	  
naturally	  occurring	  event.	  



SelecCng	  Items	  

•  Use	  items	  that	  the	  child	  has	  had	  contact	  with	  
tactually.	  	  (Using	  car	  keys	  to	  represent	  going	  for	  a	  ride	  will	  not	  be	  
appropriate	  unless	  the	  child	  has	  in	  some	  way	  used	  the	  keys,	  perhaps	  to	  unlock	  the	  
car	  door.)	  

•  Items	  must	  be	  real,	  not	  miniature	  
representa1ons	  of	  an	  object.	  	  (Miniatures	  do	  not	  provide	  
the	  same	  detail	  to	  a	  visually	  impaired	  child.	  	  For	  example	  a	  toy	  car	  would	  not	  be	  
appropriate	  unless	  the	  child	  played	  with	  the	  toy	  car	  during	  the	  car	  ride.	  A	  beDer	  
representa1on	  may	  be	  a	  swatch	  of	  fabric	  from	  the	  child	  car	  seat	  belt	  buckle	  that	  
the	  child	  has	  helped	  to	  fasten.)	  

Choosing	  the	  background	  	  
for	  the	  book	  

•  Choose	  material	  that	  is	  easily	  handled	  by	  the	  child.	  
•  Heavy	  cardboard	  should	  be	  used	  for	  the	  cover	  and	  pages.	  
•  Fasten	  book	  together	  with	  metal	  rings	  (they	  seem	  to	  be	  more	  

durable).	  

Assembling	  Your	  Book	  

•  Use	  only	  one	  item	  per	  page.	  
•  Do	  not	  glue	  the	  item	  to	  the	  page.	  	  (It	  creates	  a	  different	  experience	  that	  the	  

same	  object	  held	  in	  hand.)	  

•  Items	  may	  be	  fixed	  to	  the	  page	  with	  velcro	  so	  the	  child	  can	  
experience	  them	  in	  3	  dimensions.	  	  	  

•  Zip-‐lock	  bags	  that	  have	  been	  glued	  or	  stapled	  to	  the	  page	  can	  
hold	  items	  for	  the	  child	  to	  remove	  and	  experience	  them.	  

•  If	  you	  are	  using	  large	  items	  that	  are	  too	  bulky	  for	  the	  page	  
you	  can	  aDach	  it	  to	  a	  string	  on	  a	  par1cular	  page	  and	  store	  it	  
outside	  of	  the	  pages,	  and	  can	  be	  pulled	  to	  the	  child	  when	  that	  
page	  is	  read.	  	  



•  Use	  an	  object	  that	  will	  help	  your	  child	  to	  iden1fy	  the	  front	  
cover	  of	  the	  book	  and	  dis1nguish	  it	  from	  others	  in	  their	  
collec1on.	  

•  The	  Braille	  text	  should	  be	  created	  on	  heavy	  Braille	  paper	  in	  
one	  con1nuous	  line.	  	  Words	  should	  not	  be	  cut	  apart	  and	  
placed	  on	  the	  page	  as	  single	  units	  or	  phrases.	  Do	  not	  glue	  
directly	  under	  the	  Braille	  because	  it	  can	  reduce	  the	  sharpness	  
of	  the	  Braille.	  

•  Placement	  of	  the	  Braille	  should	  be	  in	  the	  same	  place	  on	  each	  
page.	  

•  Use	  contracted	  or	  uncontracted	  Braille.	  	  It	  is	  your	  preference.	  
•  Use	  print	  on	  the	  pages	  also,	  so	  that	  visual	  readers	  can	  share	  in	  

reading	  the	  story.	  
•  Use	  repe11on	  and	  short	  sentences	  when	  crea1ng	  your	  story.	  

Example…	  

Other	  TacCle	  Experience	  Books	  

•  Use	  everyday	  experiences	  to	  make	  a	  book	  
such	  as…	  

•  “My	  Bathroom”	  (“In	  my	  bathroom	  there	  is…”	  and	  
repeat	  this	  statement	  for	  each	  page	  with	  the	  item	  that	  
goes	  with	  it.)	  
•  “Things	  in	  Mommy’s	  Purse”—store	  items	  in	  a	  purse	  
and	  have	  all	  items	  removable	  for	  easy	  explora1on	  and	  
manipula1on.	  	  Let	  the	  child	  make	  up	  their	  own	  story	  
with	  the	  items.	  
•  “Things	  in	  My	  Hair”…	  (See	  next	  slide…)	  
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           Songs and Fingerplays 
 
Way up high in the apple tree 
Way up high in the apple tree. (hands reach up high) 
Two little apples smiled at me. (making smiling gesture with hands on mouth) 
I shook that tree as hard as I could. (pretend to hold on to object with both hand and 
shake it) 
And down came the apples. (drop hands in a down motion into lap) 
Mmmmmm, they were good! (rub stomach as if full) 
 
 
I=m a Little Pile of Tin 
I=m a little pile of tin, nobody knows what shape I=m in. (baby lays on floor, move their 
legs in a bicycling motion as if exercising their legs) 
I=ve got four wheels and a running board, I=m a four door, I=m a Ford. (same motion) 
Honk, honk! (gently touch baby=s nose like it is a horn) 
Rattle, rattle! (shake baby=s hands) 
Crash! (clap baby=s hands together) 
Beep! Beep! (push on baby=s belly button) 
(repeat this little segment above 3 times) 
Honk, honk, honk, honk, honk, honk (gently touch baby=s nose) 
 (Pause) 
Aooga! (said with extra emphasis and surprise as you kiss their stomach or tickle the 
baby; use whatever the baby enjoys or tolerates in a familiar surprise action) 
 
This is the way the ladies ride 
(Baby is sitting in your lap, facing out as you hold them by waist or hands, depending on 
how much support they need. Use rhythm in your voice.) 
This is the way the ladies ride, tree, tray, tree, tray.  (gently move knees up and down, 
making baby move up and down in an even rhythm like the words) 
This is the way the gentlemen ride, gallop-a-trot, gallop-a-trot. (change rhythm of knees 
up and down to match the words....knees held high a little longer on Agallop@ then 
dropped on Atrot@) 
This is the way the farmers ride, hobbily ho, hobbily ho. (rock baby side to side on your 
knees to the rhythm of the words). 
This is the way the hunters ride...gallopy, gallopy, gallopy (bounce baby more vigorously 
on knees as if they are on a wilder horse ride) 
Over the fence! (lift baby high off your knees as if they have come flying out of the saddle) 
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Ten Little Fingers (said with rhythm, or you can make up a tune to go with it) 
I have ten little fingers, and they all belong to me. (hold all 10 fingers up) 
I can make them do things.  Would you like to see?  (wiggle them) 
I can shut them up tight. (clinch fists tightly) 
Or open them all wide. (open hands as wide as possible) 
Put them all together. (interlock fingers) 
Or make them all hide. (hide hands behind back) 
I can make them jump high. (hold hands high) 
I can make them jump low. (hold hands low) 
A can fold them quietly and hold them all just so. (fold hands and put in lap) 

 
I can.... (said in rhythm) 
(the actions that go with this are very obvious) 
I can tie my shoe lace, I can brush my hair. 
I can wash my hands and face. 
And dry myself with care. 
I can clean my teeth, too. 
And fasten up my frocks. 
I can say AHow do you do@ 
And pull up both my socks. 
 
Grandma’s Glasses 
Here are Grandma’s glasses, (fingers around eyes), 
And here is Grandma’s hat, (make hat on head with hands) 
And here’s the way she folds her hands, (fold hands) 
And puts them on her lap. (put folded hands on lap) 
 
Here are Grandpa’s glasses, (fingers around eyes), 
And here is Grandpa’s hat, (make hat on head with hands) 
And here’s the way he folds his arms, (fold hands) 
And takes a little nap. (put folded arms on chest and snore) 
 
Hickory, dickory, dock 
Hickory, dickory, dock, (gently walk fingers up child’s arm half way) 
The mouse ran up the clock, (fingers run on up to the shoulder) 
The clock struck one, (clap hands together) 
The mouse ran down, (fingers run back down to elbow) 
Hickory, dickory, dock. (fingers gently walk the rest of the way down) 
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Knock at the Door 
Knock at the door, (gently tap child’s forehead in rhythm) 
Peep in, (point to eyes) 
Lift up the latch, (tap end of nose in rhythm) 
Walk in, (open mouth, hold finger near) 
Chin chopper, chin chopper, chin chopper CHIN!  (tap lightly under chin in 
   Rhythm.  Finish with sudden tickle on the last “chin”) 
 
Beehive 
Here is the beehive.  Where are the bees?  (fold hand over other hand for hive) 
Hidden away where nobody sees. 
Soon they come creeping out of the hive, (slowly bring fingers, starting with thumb, 
  up and over the hive) 
One-two-three-four-five. (bring last three fingers over the “hive” and suddenly 
   tickle the child) 
 
My Body (touch part of body as names) 
Here are my ears; here is my nose; here are my fingers; and here are my toes. 
Here are me eyes, both open wide; here is my mouth with my teeth inside. 
Here is my tongue; that helps me to speak; here is my chin and here are my cheeks. 
Here are my hands; to help me play; here are my feet for walking today. 
 
My Bath 
After my bath I try, try, try to wipe myself ‘till I’m dry, dry, dry. (help child pretend to 
   wipe body dry) 
Hands to wipe, and fingers and toes, two wet legs and a shiny nose. (help child 
touch 
   those body parts) 
Just think how much less time I’d take if I were a dog and could shake, shake, 
   shake. (gently help child shake) 
 
Wiggles (help child follow the directions in the rhyme) 
I wiggle my fingers, I wiggle my toes. 
I wiggle my shoulders, I wiggle my nose. 
Now the wiggles are out of me and I’m just as still as I can be! 
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Others:  Row, Row, Row Your Boat; Incy, Wincy Spider, Little Piggies, 
I’m a Little Teapot, Where is Thumbkin?, Five Monkeys Jumping on the Bed 
 

 
Oh I wish I was.... (sung to tune of AIf You=re Happy and You Know It@ 
(These are silly lyrics, but humorous and fun.  You can use signs for the key objects or 
animals in each verse.  Preschoolers in particular enjoy this one.) 
 
Oh, I wish I was a little English Sparrow (echo, English Sparrow).  (2X) 
I would sitty on the steeple and I=d spitty on the people. 
Oh, I wish I was a little English Sparrow. 
 
Oh, I wish I was a little mus-qui-to (echo, mus-qui-to).  (2X)   (This is a mosquito.) 
Oh, I=d itchy and I=d bity under everybody=s nighty. 
Oh, I wish I was a little mus-qui-to. 
 
Oh, I wish I was a little slice of orange (echo, slice of orange).  (2X) 
I=d go squirty, squirty, squirty over everybody=s shirty. 
Oh, I wish I was a little slice of orange. 
 
Oh, I wish I was a little yellow car (echo, yellow car).  (2X) 
I=d go speedy, speedy, speedy over everybody=s feety. 
Oh, I wish I was a little yellow car. 
 
Oh, I wish I was a little blob of mud (echo, blob of mud).  (2X) 
I would ooey and I=d gooey under everybody=s shoey. 
Oh, I wish I was a little blob of mud. 
 
Oh, I wish I was a little fish in a pond (echo, fish in a pond).  (2X) 
I=d go swimming in my nudey, without my bathing suity. 
Oh, I wish I was a little fish in a pond. 
 
Oh, I wish I was a little bottle of pop (echo, bottle of pop).  (2X) 
I=d go down with a slurp and come up with a burp. 
Oh, I wish I was a little bottle of pop 
 
 
 
 



	  

Directions	  for	  Making	  “Scat	  the	  Cat”	  

1.	  Gather	  6-‐8	  sheets	  of	  8	  ½	  by	  11	  cardstock	  or	  construction	  paper	  of	  bold,	  primary	  
colors;	  and	  a	  white	  manila	  envelope	  that	  the	  colored	  paper	  will	  fit	  in	  

2.	  Make	  a	  copy	  of	  the	  cat	  drawing	  on	  transparency	  paper	  as	  well	  as	  on	  regular	  
paper.	  

3.	  Slip	  the	  transparency	  of	  the	  cat	  inside	  the	  white	  manila	  envelope	  so	  that	  the	  
drawing	  of	  the	  cat	  can	  be	  faintly	  seen	  through	  the	  front.	  	  Then	  trace	  the	  outline	  of	  
the	  cat	  on	  the	  front	  of	  the	  envelope.	  	  Cut	  that	  outline	  out	  of	  the	  envelope	  so	  that	  
now	  the	  transparency	  of	  the	  cat	  is	  like	  the	  window	  of	  the	  envelope.	  

4.	  Put	  the	  colored	  sheets	  in	  the	  envelope	  behind	  the	  cat	  transparency.	  The	  cat	  will	  
be	  whatever	  color	  is	  immediately	  behind	  it.	  

5.	  On	  the	  back	  of	  the	  envelope	  print	  this	  little	  poem.	  

I’m	  scat	  the	  cat,	  

	  I’m	  happy	  and	  fat,	  

If	  you	  don’t	  like	  my	  color	  you	  can	  change	  it	  like	  that.	  

6.	  After	  each	  time	  you	  read	  the	  poem,	  pull	  a	  colored	  sheet	  out	  and	  now	  the	  cat	  is	  
a	  new	  color.	  Children	  like	  to	  help	  do	  this	  and	  change	  the	  cat’s	  color	  themselves.	  

7.	  When	  done,	  put	  all	  the	  colored	  sheets	  back	  in	  the	  envelope	  and	  you	  are	  ready	  
to	  start	  over	  again!	  





Readings and Assignment Choices following Session III 
 

Reading 
Complete the following reading prior to session IV in May.  It will prepare you for that content. 
1. Chapter 3: pages 123-150, In Touch with Learning and Literacy in On the Way to Literacy, 
APH 
2. Explore some of the websites on braille and publishers on line that sell braille books for young 
children.  They may include: 
Publishers of books for children: 

• Seedlings, Children’s Braille Book Club, National Braille Press, The American Printing 
House for the Blind 

Websites: 
• Braille Bug site: www.braillebug.org 
• Dots for Families website:www.uacoe.arizona.edu/viliteracy 
• Paths to Literacy: www.pathstoliteracy.org  
• Just Enough to Know Better: A Braille Primer for Parents,  

National Braille Press: www.nbp.org 
• Power at Your Fingertips, manual and video from VIPS in 

Louisville, KY, www.vips.org 
• Elizabeth’s Story, a 30-minute video about early literacy experiences for preschoolers 

from www.aph.org 
• Hadley School correspondence course, www.Hadley-school.org 

 
Assignment Choices 
Select one of the following assignments to complete and email to Bess before the fourth onsite in 
May. This assignment is a follow-up to session III on Early Literacy Experiences.   
 
1.  Tactile Books/"Experience Boxes" 
 

Look back over the section in the book on Story Boxes and Tactile Books to prepare for this 
assignment (pages 198 to 212). 
 
  Choose an infant, toddler or preschooler that you have been or might have the 

opportunity to work with. Choose 2 literacy experiences at that level to try with the child 
(e.g., creating a storybag or box, adapting a book, making a book, braille scribbling, 
experience story or book).   

 
  Develop the materials and procedures for providing these two experiences, briefly 

describing what you are doing.   
 

  Then do it with the child.   
 

  Briefly describe the experience, including the materials used (e.g., book/box) and any 
adaptations you made and the child's response/degree of interest. Which adaptations most 
enhanced the child's interest in the early literacy experience? What was the child's 
response?   

 
  



2. Providing early literacy experiences for a child: AlexAnn 
 

Alex Ann is 2 years old, was born three months premature and has ROP as a result of the 
prematurity. She is totally blind in the right eye and has rough estimated acuity of 20/800 in 
the left eye. She has no other disabilities and is quite bright. She walks around her home and 
yard on her own, likes to play with balls, trucks and on her kiddie car. She is very motivated 
to use her vision, but is very tuned in to her world auditorally and tactually. She likes to look 
at picture books and can name some of the larger pictures. As the pictures or objects get 
smaller, she gets very close to it, with her nose right on it. She is functioning at almost age 
level in all areas, with more of a delay in fine motor. Tasks that require good depth 
perception are difficult for her. She scribbles, is naming primary colors and a few basic 
shapes. She can express her wants and understand most of what is said to her. She is an only 
child and lives in an apartment with her mom and dad who are both very involved with her. 
The vision consultant (teacher certified in visual impairment) that works with her feels she 
will probably be a child who will need to be a dual print/braille reader in the future because 
of reduced visual efficiency abilities. 

 
With that in mind and knowing a little about her, lay out an early literacy plan for her to 
share with her parents and begin to work on implementing if you were seeing her regularly in 
the home.  The plan should include activities, materials and strategies in the following areas: 

 
  Storybooks in the home (braille and print; homemade and commercial), adaptations to 

those, use of storybags/boxes; experiences with handling books.   
 

  Early read aloud experiences (what kinds, sample toddler books, fingerplays).   
 

  Early experiences with scribbling in both print and braille, drawing.   
 

  Early exposure to reading and writing routines; print and braille in environment.            
 

  Use one of the literacy plans for the home provided at the end of this section. 
    

 
3. Write up a literacy plan using one of the two forms provided at the end on a preschooler you 
    are now working with in the home or at preschool. 
  

 Select a family of an infant or toddler with BVI that you work with, or a preschooler in a 
center-based setting with whom you would like to see more literacy opportunities 
provided.   

 
 Use one of the two charts provided at the end of this unit to use together with the 

family/teacher to develop a literacy plan for the child.  You will notice that one chart 
looks at daily routines in the home; the second looks at areas of the house; the third at 
preschool routines and the fourth at preschool centers. The idea is to come up with 
activities and materials to use and/or adapt in routines and locations to use in key areas of 
early literacy: hands-on experiences for building concepts, read aloud experiences 
(storybooks, rhymes, fingerplays songs), books and storybags/boxes (print and/or tactile), 
early scribbling (braille/and or print), and labeling or print/braille in the environment. Fill 



out the chart with ideas you come up with to try in all the areas. Provide a description of 
the child (age, vision loss, other disabilities, functioning level and interests), family and 
home.  

 
 Try some of the ideas out in one of the routines or rooms of the home/preschool then 

discuss how it worked.  What worked well?  What would you change or modify?  How 
did the family/teacher feel about it?  The child?  

  
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  



                                                            Literacy Plan: Daily Routines 
 

Brief description of child: 
 
 
 
              
Routines 
Literacy Area 

      Mealtime     Dressing   Playtime  

Hands-on, 
concept building 
Experiences 
 
 
 
 

    

Read aloud 
experiences 
(rhymes, songs, 
stories, 
fingerplays 
 
 
 
 

    

Books, 
storybags, 
experience 
books, tactile 
books 
 
 
 
 

    

Early 
print/braille 
Scribbling 
 
 
 
 

    

Labeling 
print/braille 
 
 
 
 
 

    



                                                    Literacy Plan: Places in the Home 
 

Brief description of child: 
 
 

 
                Places 
Literacy Area 

      Kitchen     Bathroom   Living Room  

Hands-on, 
concept building 
Experiences 
 
 
 
 

    

Read aloud 
experiences 
(rhymes, songs, 
stories, 
fingerplays 
 
 
 
 

    

Books, 
storybags, 
experience 
books, tactile 
books 
 
 
 
 

    

Early 
print/braille 
Scribbling 
 
 
 
 

    

Labeling 
print/braille 
 
 
 
 
 

    

      



 
                                               Literacy Plan: Daily Routines in the Preschool 

 
Brief description of child: 
 
 
 
              
Routines 
Literacy Area 

  Opening Circle     Story  Time   Snack Time  

Hands-on, 
concept building 
Experiences 
 
 
 
 

    

Read aloud 
experiences 
(rhymes, songs, 
stories, 
fingerplays 
 
 
 
 

    

Books, 
storybags, 
experience 
books, tactile 
books 
 
 
 
 

    

Early 
print/braille 
Scribbling 
 
 
 
 

    

Labeling 
print/braille 
 
 
 
 

    



                                                   Literacy Plan: Places in the Preschool 
 

Brief description of child: 
 

 
                Places 
Literacy Area 

  Large Group 
       Area 

     Free Play 
         Area 

  Small Group 
       Centers 

 

Hands-on, 
concept building 
Experiences 
 
 
 
 

    

Read aloud 
experiences 
(rhymes, songs, 
stories, 
fingerplays 
 
 
 
 

    

Books, 
storybags, 
experience 
books, tactile 
books 
 
 
 
 

    

Early 
print/braille 
Scribbling 
 
 
 
 

    

Labeling 
print/braille 
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